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Pupil premium strategy statement 
This statement details our school’s use of pupil premium (and recovery premium for the 2022 to 2025) funding to help improve the attainment of 
our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding over this cycle and will be reviewed with each year’s spending of pupil 
premium within our school.  

School overview 

Detail Data 

School name St Andrew’s C of E (VA) Primary School and Nursery 

Number of pupils in school  248 (Including Nursery ) 

Proportion (%) of pupil premium eligible pupils 8.3% 

Academic year/years that our current pupil premium strategy plan 
covers (3 year plans are recommended) 

2024/2027 

2024 – 2025 

2025 – 2026 

2026 -2027 

Date this statement was published 20.10.24 

Date on which it will be reviewed  September 2025  

Statement authorised by Mrs L Murphy 

Pupil premium lead Mrs N Spragg 

Governor / Trustee lead Mr C Bunce 
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Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 26,640 (plus £7710 LAC) 

Recovery premium funding allocation this academic year £ 0 

Pupil premium funding carried forward from previous years (enter £0 
if not applicable) 

£ 0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, state 
the amount available to your school this academic year 

£ 34,350 
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Part A: Pupil premium strategy plan 

Statement of intent 
Let us not love with words or speech but with actions and in truth. 1 John 3:18 

 
Our intention is that all pupils, irrespective of their background or the challenges they face, make good progress and achieve high attainment across all subject areas. 
The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal, including progress for those who are already high attainers.  
The challenges our children may face are varied and there is no “one size fits all”. Common barriers to learning for disadvantaged children, can be less support at home, 
weak language and communication skills, lack of confidence, more frequent behaviour difficulties and attendance and punctuality issues. There may also be complex 
family situations that prevent children from flourishing. We will respond to common challenges and individual needs, rooted in robust diagnostic assessment, not 
assumptions about the impact of disadvantage.  
When making provision for socially disadvantaged pupils, we recognise that not all pupils who receive free school meals will be socially disadvantaged. We also 
recognise that not all pupils who are socially disadvantaged are registered or qualify for free school meals. We reserve the right to allocate the Pupil Premium funding 
to support any pupil or groups of pupils the school has legitimately identified as being socially disadvantaged.  
 
Our ultimate objectives are: 

- To eradicate the attainment gap between disadvantaged and non-disadvantaged pupils. 
- For all disadvantaged pupils in school to make or exceed nationally expected progress rates. 
- To support our children’s health and wellbeing to enable them to access learning at an appropriate level. 
 

How we aim to do this: 
High-quality teaching for all is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. This is proven to have the 
greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in the intended 
outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers. 
 
We carefully evaluate the needs of our disadvantaged children through regular pupil progress meetings, assessment for learning and monitoring by the senior 
leadership team in order to feel confident that we understand what their barriers to learning are.  We then plan good quality provision to ensure the children have 
these barriers removed.  We will continue to design and develop our curriculum to reflect the needs and aspirations of our school and make assessments linked to 
the curriculum to ensure that we are diminishing the difference for disadvantaged children.  We also believe that learning starts with a child’s state of mind or mental 
health and in order for children to reach their full potential they need to have academic resilience.  We have a comprehensive PSHE package as well as a Forest School.  
Forest School is an inspirational process, which offers learners regular opportunities to achieve and develop confidence and self-esteem through hands-on learning 
experiences in a woodland.  It aims to promote the holistic development of all those involved, fostering resilient, confident, independent and creative learners.   
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge Number Detail of Challenge  

1  

  

Communication and Language – Information gathered indicates that 43% of children have communication barriers 
relating to families with English as an Additional Language (EAL) or children who have Speech, Language and 
Communication Needs (SLCN) 

2   

 

Attendance and Parental Engagement – 24% of our children attendance correlates with assessment data and these pupils 
are less likely than non-disadvantaged peers to be making expected progress and meet expected standards. Parental 
engagement with these families is a priority in order to support accelerated progress for these learners. 

3  

 

Mental Health and Wellbeing –Through pupil and parent discussions, observations and assessments such as wishes and 
feelings, person centred conversations, it is evident that 38% of our pupils  have SEMH needs that can impact on their self-
esteem.  Groups of disadvantaged children have been identified for targeted support. 

4 

 

Special Education Need or Disability (SEND) –  34% of our children have a Special Educational Need or Disability (SEND) of 
which are SEMH, ASD, ADHD and SpLD. Assessments and observations show that these children are working below age 
related expectations in one or more core subject.  

5 Extra-Curricular Opportunities – Information gathered indicates that 53% of children do not regularly access sporting or 
other extra-curricular activities.  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Strong link between home and school will be 
embedded to support children and parents. 

Parents can engage with school regularly and feel fully supported. 

Holding regular coffee mornings and parent surgeries with a specific focus. 

Improved overall attendance for disadvantaged pupils 
and decreased number of persistent absenteeism. 

Sustained high attendance from 2024/25 demonstrated by:  

- All vulnerable pupils attendance to be greater than 95%  

- Persistent absenteeism procedures embedded into practice. 

The social and emotional barriers to learning will be 
removed to enable children to engage at school. 

Children’s self-esteem and resilience is improved to allow for a more positive attitude 
to learning. Children’s mindset will have moved from a fixed mindset to a growth 
mindset, children will feel comfortable with challenge and say I can’t do this yet, 
children will persevere with challenge. Staff understanding of therapeutic support will 
be embedded within their practice and evident throughout the school. Children will 
utilise self-regulation strategies throughout their day. 

Improved reading, writing and maths attainment 
among disadvantaged pupils. 

KS2 reading outcomes in 2023/24 will show that more than 85% of disadvantaged 
pupils will meet the expected standard. All PPG pupils will have the opportunity to be 
listened to read. Little Wandle phonics scheme will be fully embedded and pupils will 
have their gaps identified and addressed through specific and direct intervention. 

Children will have access to a wide range of 
enrichment experiences in school. 

Children’s attitudes to learning are improved.  Their social skills, independence and 
perseverance are developed. 
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above. 
 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 7495 
 

Activity Evidence that supports this approach Challenge Number(s)   
Addressed 

Teacher CPD – Quality First Teaching, 
(Training courses and ongoing staff 
INSET) 

 

Evidence shows that the biggest impact on pupil progress and attainment is Quality first Teaching.  We 
are using the skills and experience of our Upper Pay Scale teachers / middle leaders to support less 
experiences staff 
‘Quality First Teaching’ in the classroom. 
NFER Building Block for success 3, 
Sutton Trust (2011, p2) 

1 and 4 

Teacher CPD –Assessment for Learning 
and Feedback (Training courses and 
ongoing staff INSET) 

 

Providing feedback is well-evidenced and has a high impact on learning outcomes. Effective feedback 
tends to focus on the task, subject and self-regulation strategies: it provides specific information on 
how to improve. Low attaining pupils tend to benefit more from explicit feedback than high attainers. 
There is evidence to suggest that feedback involving metacognitive and self-regulatory approaches may 
have a greater impact on disadvantaged pupils and lower prior attainers than other pupils. Pupils 
require clear and actionable feedback to employ metacognitive strategies as they learn, as this 
information informs their understanding of their specific strengths and areas for improvement, thereby 
indicating which learning strategies have been effective for them in previously completed work.  
Feedback | EEF (educationendowmentfoundation.org.uk) 

1, 2,and 4 

Staff CPD – Relationships and routines SEL recommendations: Establish schoolwide norms, expectations and routines that support children’s 
social and emotional development 

EEF_Social_and_Emotional_Learning.pdf (d2tic4wvo1iusb.cloudfront.net)  

2,3  and 5 

Ongoing training and development of 
TAs 

We continue to develop the skills and knowledge of our TAs to support in class with quality first wave 
teaching  
Small group tuition: +4 months; within class attainment grouping: +3mths, EEF 

1 and 4  

Purchase of Standardised assessment 
for SEMH needs – Boxall 

Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil 
to help ensure they receive the correct additional support through interventions or teacher instruction:  
Standardised Tests  
Assessing and Monitoring Pupil Progress   
Education Endowment Foundation (EEF) 

1,3 and 4 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/primary-sel/EEF_Social_and_Emotional_Learning.pdf?v=1671623335
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Targeted academic support (for example, tutoring, one-to-one support structured interventions)  
Budgeted cost: £ 12,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Staff training for speech and 
language interventions and ELKLAN 
(Staff time to deliver ELKLAN and 
targeted speech and language 
interventions) 

In addition to the formal interventions used, a bespoke intervention has been designed to 
support the communication and language skills of our new intake as evidence suggests that 
children are starting school with lower abilities in this area. 

Oral language interventions: +6 months; small group tuition: +4 months, EEF 

1, 4 

Training for staff on developing 
emotional literacy and strategies to 
embed into everyday QFT and 
universal provision (could be 
external or part of internal CPD - 
links to SDP) 

There is extensive evidence associating childhood social and emotional skills with improved 
outcomes at school and in later life (e.g., improved academic performance, attitudes, 
behaviour and relationships with peers): 
EEF_Social_and_Emotional_Learning.pdf(educationendowmentfou ndation.org.uk)  

3, 4 

Provide additional 
one-to-one and small 
group academic 

support (delivered by teacher or 
TA) 

Little Wandle Phonics catch up pro-
gramme 

Pre-teaching for Maths and GR 

Reading Fluency. 

Most successful schools see children as 
individuals and focus on providing 
targeted support for under-achieving 
children both in and outside of curriculum 
time. 

NFER Building Block of success 4 

1, 2, 4 

 

  



 

8 

Wider Strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 14,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Forest School Forest School offers learners the opportunity to take supported risks appropriate to the 
environment and to themselves. 

A Marvellous Opportunity for Children to Learn, research commission by the Forestry Commission 
and undertaken by the New Economics Foundation 

1, 3, 5 

Therapeutic Support We work with Nessie in Ed to provide therapeutic support to our children.  We have a good track 
record with enabling these children to participate more fully in their learning and social activities 
as a result of the therapy undertaken,  

3, 4 

Subscription to Hitchin Partnership This service provides us with an opportunity to refer families to the Family Support Worker team 
for guidance and support.  We also receive useful signposting for parent workshops and courses. 

1,2,3 

Monitoring attendance at extra-curric-
ular clubs. 1 free club a year and sub-
siding additional clubs where further 
support is needed. Subsidising school 
trips where further support in needed  

By funding these provisions, we are able to ensure that our children from disadvantaged 
backgrounds have the same opportunities as their peers to participate in a wide range of 
enrichment experiences. 

5 

Attendance and parental 
engagement meetings and strategies. 
Clear procedures in place. 
(Monitoring attendance tracker) 

 

The average impact of the Parental engagement approaches is about an additional four months’ 
progress over the course of a year. There are also higher impacts for pupils with low prior 
attainment. Disadvantaged pupils are less likely to benefit from having a space to conduct home 
learning. Evidence also suggests that disadvantaged pupils make less academic progress, and 
sometimes attainment levels even regress during the summer holidays, due to the level of formal 
and informal learning activities they do or do not participate in. By designing and delivering 
effective approaches to support parental engagement, schools and teachers may be able to 
mitigate some of these causes of educational disadvantage, supporting parents to assist their 
children’s learning or their self-regulation, as well as specific skills, such as reading. 
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-
toolkit/parental-engagement 

2 
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Total budgeted cost: £ Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2022 to 2023 academic year.  

Desired outcomes Actions from Plan Progress & Impact to date (June 2024) 

Children make at least 
expected progress in 
reading, writing and 
maths. 

 

Good teaching is the most important lever schools have to 

improve outcomes for disadvantaged pupils.  Using the Pupil 

Premium to improve teaching quality, benefits all students and 

has a particularly positive effect on children eligible for the 

Pupil Premium.  While PPG is provided as a different grant from 

core funding, the financial split shouldn’t create an artificial 

separation from whole class teaching.  EEF 

Teachers trained in Reading Fluency and put this in place 

across the whole of KS2 

Further maths training for all staff especially TAs to support 

fully 

Focus on articulation of learning and independence in 

learning so that all children have tools to use to support the 

process 

September INSET day for whole staff training on Reading Fluency, with 

attention to PPG  

December INSET day reiterated the importance of actions and measuring 

attainment through outcomes for our PPG children. Ø See INSET day 

meeting notes  

English and Maths support provided -Autumn/Summer and Spring Staff 

meetings 

HIP report shows high quality texts are being used effectively across all year 

groups and Guided Reading is well organised and supported. 

Summer staff training on Attachment and Trauma, linked to best practice for 

PP children, strategies and understanding needs to support progress. 

Data across terms shows EXS or above for majority of children working in 

Maths/Writing/Reading 

Provision mapping shows support in place for those who need to catch up 

and how this will be planned.  
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Children will have 
access to a wide range 
of interventions to 
meet their needs. 

 

SLCN – increasing prevalence as shared by neighbouring 

schools and professionals; vocabulary and EAL identified as 

weak by subject leaders; Talk for Writing being trialled in all 

subjects as a result of work carried out by the Geography 

lead; Word Aware refresher planned 

Effective staff deployment – quality first teaching delivered 

by the class teacher; high impact interventions designed by 

specialist advisory teachers, accredited programmes 

(ELKLAN), trained teaching assistants, class teacher 

Feedback and monitoring pupil progress – widely used model 

of closing the gap marking and individual / small group work 

to address misconceptions; commitment to developing 

subject leaders 

Reading Fluency intervention carried out by staff has resulted in higher 

attainment levels in KS2-?check this in Summer data? 

Measured improvement in outcomes for all children who are accessing 

specific Wellcomm, Toucan and ELKLAN interventions, linked to PPG. 

Training with TAs and teaching staff to ensure strategies and interventions 

can be carried over into whole class and across multiple other children to 

widen benefits. 

School Provision mapping shows a range of interventions given to those 

children who are vulnerable and that these interventions are matched to 

need.  

Children will have 
access to a wide range 
of enrichment 
experiences in school. 

Contribution to school trips  

Fund extra-curricular activities such as sports clubs or music 

provision. 

Some support was provided in the Autumn/Spring and Summer terms to 

enable children’s attendance at extra curricular clubs.  

Sports clubs, residentials, school trips, music lessons. As a result of this 

provision children were able to fully partake in the whole curriculum and 

extra curriculum experiences (Spring Concert, Summer swimming, school 

trips, after school clubs and residentials across the year) 

The social and 
emotional barriers to 
learning will be 
removed to enable 
children to engage at 
school. 

 

  

Continue to identify specific children with a range of 

emotional needs and provide support through 

Forest School – Nursery, Reception and targeted groups 

1:1 Art Therapy/Play Therapy  

Quality PSHE lessons to address identified issues extended 

from online safety issues too. 

Positive outcomes in social interactions for targeted PPG children through 

Brick Masters experience that resulted in positive 2 way conversations and 

more confidence with sharing, problem solving and turn taking.   

Measurable on outcome scales and shared with parents. (Across Spring-

Summer terms) 

Targeted Forest School group demonstrated a more positive emotional 

outcome after the delivered sessions that resulted in more risk taking and 
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confidence in general learning attitudes.  Measured on outcome scales and 

shared with parents. (Across Autumn-Summer terms) 

Spring term saw Reflection sheets being trialled with children to increase 

emotional literacy and understanding, following crisis or difficulties.   

Cpoms reports show SEMH support given to children through targeted 

actions by staff. 

A strong link between 
home and school will 
be embedded to 
support children and 
parents. 

 

Close relationship with Hitchin Partnership, FSW, Families 

First, advisory teachers and Children’s services.  

  

Support provided for targeted families resulted in improved relationship 

with school and family engagement – Hitchin Hampers, Hitchin Charitable 

Trust, clothes vouchers, funded school residentials and music lessons.  

 

Hitchin outreach service utilised for children in need of FSW and Behaviour 

support. (Spring and Summer terms)  

School appointed Art/Play Therapist supported individual children 

throughout the year.  This has resulted in more engagement within lessons 

and promoted pro-social behaviour for the whole school community.  

(Across Autumn-Summer terms) 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education 

identify which ones are popular in England 

Programme Provider 

Phonics Little Wandle  

 


